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Aggarwal (1969) conducted a study on measurement of competence of teachers of primary schools of M. P. the study revealed (i) more than 53% of teachers were not intelligent enough to be teachers and intelligence was significantly and positively related to subject knowledge (r= 0. 42) (ii) out of total primary teachers 52. 6% did not like teaching profession and their attitude was significantly related to competencies of classroom teaching and (iii) 70 % of the teachers passed in the third division and about 50% teachers did not possess adequate knowledge of subject to be able to teach competent. 
George and Anand (1980) studied the effect of microteaching on teaching self- concept and teaching competence of student teachers. The main findings of the study were (i) There was significant difference between the pre- test and post- test mean teaching self concept scores of the control group of student teachers. (ii) There was significant difference between the pre- test and post- test mean teaching self concept scores of the experimental group of student teachers. (iii) There was significant difference between the mean gain scores in teaching competence of the control group and experimental group of student teachers. (iv) Micro- teaching facilitated the enhancement of the teaching self concept of student teachers. (v) Micro teaching proved effective in improving the teaching competence of student teachers. (vi) Micro- teaching treatment followed by summated strategy of integration of teaching skills was found superior to micro teaching treatment based on independent teaching skills in improving the teaching competence of student teachers. 
Passi and Sharma (1982) studied teaching competencies of secondary school teachers in Indore. The findings of study showed that (i) the competencies identified were- giving assignments, loud reading, using blackboard, using reinforcement, pacing, avoiding repetition, consolidating the lesson, dealing with pupil responses, improving pupils’ behavior, audibility, using secondary reinforcement, recognizing pupils’ attending behavior, presenting verbal mode and shifting sensory channel. (ii) male and female teachers did not differ in competency. There was a significant negative correlation between the self perception of language teachers and teaching competency. (iii) there was a significant positive relationship between teachers’ teaching competency and liking of their pupils of their teaching behaviour. 
Patel (1984) found that interactions with colleagues could improve teaching competency. His study involved eight science teachers spread over a period of six months and noted that the discussions and guidance from colleagues resulted in 11% increase in the capacity for presentation and capacity for co- ordination of different teaching skills, in ability and habit of using audio- visual aids for effective teaching and increase in interest in practical and written work of the pupil, and a 10% increase in knowledge of content. 
Prakasham (1988) studied the teacher effectiveness as a function of school organizational climate and teaching competency and found that (i) The open school organizational climate positively affected both the teaching competency as well as teacher effectiveness. (ii) Teachers of urban schools significantly excelled over teachers employed either in semi- urban and rural schools or schools located in industrial areas on both teaching competency and teacher effectiveness. (iii) Females scored invariably higher with and insignificant difference in all types of schools; categorizes in terms of territory, management type and organizational climate. (iv) There existed a significant relationship between teaching competency and teacher effectiveness. 
Rajguru (1988) conducted a study of the role of headmasters of central schools and primary corporation schools to suggest remedies to improves their competencies. He found that (i) 64. 5% teachers were aware of their roles. (ii) 28 headmasters said that they observed 90. 3% of lesson and arranged model lessons also. (iii) Central schools headmasters guided the primary school headmasters in their work and also visited them regularly. (iv) They also arranged seminars and workshops. However, they were not satisfied with the lesson observation work. This work was evaluated by the supervisor but there was no cooperation between them. (v) Each central school headmasters had to work for 45 hours in a week. Teaching was for 12 hours, lesson observation for 18 hours and 25 hours for other activities. 
Choudhary (1990) investigated the relationship of the teaching competencies of 178 secondary school teachers with the pupil achievement. Teachers’ way of structuring questions was important in influencing pupils’ liking for teachers. Their teaching was observed on at least four separate occasions during 3 months of teaching in schools. No significant positive relationship was found between the positive attitude towards general pedagogical principals and any of the teaching competency. A week negative relationship was obtained between teachers’ attitude and relationship with children. It was suggested that the fostering of positive attitudes in pre- service education, student teachers towards general pedagogical principles, on the basis of practices aimed at enhancing pupils’ academic achievement might results in lower quality teaching because of its adverse effect on pupil- teachers relationship. 
Bassi and Kaur (1991) conducted a study of the teaching competency of language teachers in relation to their job- satisfaction, locus of control and professional burnout. He found that (i) Language teachers had a moderate sense of personal accomplishment and success, and so they did not experience any professional burnout. (ii) There was no difference between the teaching competency and job satisfaction of the teachers on the basis of locus of control. (iii) Female teachers, urban school language teachers were found more externally controlled and satisfied with their jobs than the rural and high school language teachers. (iv) There existed a positive correlation between the measure of job satisfaction and the criterion measures of teaching competency, professional burnout variables and criterion measures of teaching competency. 
Thiagarajan et. al. (1995) studied the relationship between teacher competency as perceived by students and achievement in Economics as a function of sex. Findings revealed a significant correlation between teaching competency and achievement. The magnitude of correlation was different in boys and girls. 
Kaushal (2001) while studying the effectiveness of classroom questioning behavior training on a sample of 40 student teachers which as measured in terms of change in the classroom questioning behavior of student teachers and enhancement in teaching competence reported that CQBT helps in enhancing the teaching competency of student teachers of experimental group as compared to control group of student teachers. 
Farah (2002) studied in his comparative study of teaching competencies of the teachers trained through the formal system of education and those through the distance education system. The findings indicate that there is no significant difference between the knowledge and attitudes of teachers trained through distance mode and those trained through the formal system end there is a significant relationship between the attitudes and skills of teachers. 
Pushpam and Sourdarajan (2004) conducted a study of teaching competency of secondary school teachers and found that (i) teachers working in aided and matriculation schools have better teaching competency than teachers working in govt. and corporation schools. (ii) The teaching competency of more experienced teachers is better than the teaching competency of less experienced. (iii) Aged and high income govt. teachers have better teaching competency. (iv) Private unaided school teachers have better teaching competency and post graduate have better teaching competency than the graduate teachers. (v) Permanent teachers show better teaching competency than temporary teachers. (vi) Teachers with high income have better teaching competency than teachers with low income. (vii) No difference was found between rural and urban school teachers regarding their teaching competency. (viii) Positive attitude of teachers towards teaching profession, job satisfaction of teachers and intelligence of students increase the teaching competencies of secondary school teachers. 
Shokeen (2006) studied the effect of classroom questioning behavior training on teaching competency of student teachers and their self concept and found that the experimental group student teachers asked more questions in their classroom as compared to the control group. The CQBT was found to be a better strategy than the conventional programme, of student teaching as teaching competency of student teachers was enhanced after CQBT. It was also found that CQBT was not only effective in improving the classroom questioning behavior of student teachers, but it also helps in improving their self concept. The overall assessment points towards the ultimate effectiveness of CQBT and it provides a model for validation of teacher. 
Smriti (2008) conducted a study of creativity in relation to teaching competency of B. Ed. students and found that (i) There is no significant difference between the creativity of B. Ed. students belonging to rural and urban background. Therefore it is concluded that creativity is not being affected by area or region. (ii) There is no significant difference between the creativity of male and female B. Ed. students. Hence creativity is not being affected by gender. (iii) There is no significant difference between the creativity of B. Ed. students belonging to science and arts stream. Therefore it is concluded that creativity is not being affected by subjects studied by students. (iv) There is positive correlation between creativity and teaching competency of B. Ed. students. 
Augustine, J. (2010) studied the ‘ Teaching Aptitude, Competency, Academic background and Achievement in Educational Psychology of Student- teachers in the college of education.’ A sample of 200 student teachers selected from 5 colleges of education in Kottayam Revenue district of Kerala was used. The findings of the study showed that (i) There is significant positive relationship between teaching competency and teaching aptitude of student teachers. (ii) There is no consistent positive relationship between academic background and teaching aptitude of student teachers. (iii) There is no significant positive relationship between teaching aptitude and achievement in educational psychology. 
Khatoon, Azeem and Akhtar (2011) studied the impact of different factors on teaching competencies at secondary level in Pakistan. The study investigated in to a descriptive research to critically review of the impact of different factors on teaching competencies at secondary level. The study has defined female school teacher’s socio cultural problems and environmental problems . The main objectives of the study were to find out the female school teachers, socio cultural problems, and Environment problems and to measure the teaching competency of teachers by relationship between teachers and students. The following results were drawn by the researcher in the light of the analysis of the data. The mostly families are in favors of female teacher’s job. The result proves that the female spare the time for domestic work due to have half day job. The result proves that professional jealousy is everywhere and mostly it effects on their teaching competency. 
Kavita (2011) studied the effect of classroom questioning behavior training on teaching competency of student teachers, attitude towards teaching and their self concept. A close analysis of the results indicates that the CQBT was found to be better strategy, than the conventional programme, of student teaching as teaching competence of student teachers was enhanced after CQBT. It was also found that CQBT was not only effective in improving the classroom questioning of student teachers, but it also helps in improving their self concept. The overall assessment points towards the ultimate effectiveness of CQBT and it provides a model for validation of teacher. 
Pawar, I. A. (2011) studied the ‘ Impact of Teacher Training on Teacher Competencies’. The findings of the study showed that (i) There is no significant difference between the mean scores on teacher competencies scale of teachers who have trained through conventional and that of those teachers who have done teacher training through distance education mode in terms of their knowledge and attitude. (ii) There is no significant difference between the mean scores on teacher competencies scale of male and female teachers who have trained through conventional as well as distance mode. 
Studies related to Psychological Capital: 
Luthans and Youssef (2004) found that Authentic leaders’ confidence, hope and optimism stems from their strong beliefs in themselves, in their positive psychological capital and in making clear to associates exactly what they need from them in order to achieve sustainable growth and performance at individual, team, and/or organizational levels. Such leaders also recognize that they have weaknesses, which they work to accommodate by surrounding themselves with extremely capable followers and building an inclusive and engaged positive organizational context. Such contexts support followers for being actively involved in performing their job roles and responsibilities, as well as in contributing to the leader’s own development. 
Lifeng, Z. (2007) studied the ‘ Effects of Psychological Capital on Emplyoees’ job performance, organisational commitment and organizational citizenship behavior.’ The result of the study showed that after controlling for the demographic variables (gender and age), emplyoees’ hope, optimism and resiliency separately had positive impacts on their job performance, organizational commitment and organizational behavior. Employees’ psychological capital (a combined construct of hope, optimism and resiliency) had positive impacts on their job performance, organizational commitment and organizational citizenship behavior. To sum up, this study empirically tested the positive relationship between psychological capital employees’ outcomes. The research results indicated psychological capital had positive impacts on employees’ performance. 
Luthans, Norman, Avolio, et. al., (2008) conducted a study on ‘ The mediating role of psychoogical capital in the supportive organizational climate- employee performance relationship.’ The study investigates whether the recently emerging core construct of positive psychological capital (consisting os hope, resilience, optimism and efficacy) plays s role in mediating the effects of a supportive organizational climate with employee outcomes. Utilising 3 diverse samples, results shows that employees’ psychological capital is positively related to their performance, satisfaction, commitment and a supportive climate is related to employees’ satisfaction and commitment. 
Avey, Luthans and Youssef (2008) studied ‘ The Additive Value of Positive Psychological Capital in Predicting Work Attitudes and Behaviors’. This study of a sample of employees (N= 336) from a broad cross section of organizations and jobs found that their state-like psychological capital is positively related to desired extra-role organizational citizenship behaviors (OCBs) and negatively with undesired organizational cynicism, intentions to quit and counterproductive workplace behaviors. Except for individual OCBs, their psychological capital also predicted unique variance in the same attitudinal and behavioral outcomes beyond their demographics, core self-evaluation, and personality traits, and person-organization fit and person-job fit. 
Avey, Luthans and Jensen (2009) studied the Psychological Capital: A Positive Resource for Combating Employees Stress and Turnover. The findings of the study were (i) There was negative relationship between positive psychological capital and stress symptoms. (ii) There was negative relationship between psychological capital and intentions to quit and job search behaviours respectively. (iii) Symptoms of stress would partially mediate the relationship between the psychological capital and both intentions to quit and job search behaviors. 
Mathur and Tiwari (2011) studied the Positive Psychology Capital, E. Q., and S. Q. as determinant of subjective wellbeing in executive women and found that subjective well being is equally and strongly influenced by several factors but the major ones include positive psychological capital, E. Q. and S. Q. It is understandable that persons who have attributes of positive psychological capital, E. Q. and S. Q. can successfully cope with stresses of life and such stresses are perceived as opportunities rather than challenges. Based on these observations, it can be concluded that Psychological Capital, Emotional and Spiritual Intelligence play a significant role in the maintenance of Subjective Well Being in executive women. It can be indirectly assumed that these women must also be very high on self- efficacy, resilience, optimism and hope. 
Ravindranath (2011) explained the Life skills as an approach in psychological capital in living and work settings. He discussed that an intervention like life skill s training are comprehensive including various areas like thinking, behavior and emotions. The final targets being self- awareness, self- esteem and accepting of others. In an individual, life skills develop over the years continuously in an active manner. There are many skills, which are needed to successfully negotiate each and every interaction. Expected learning outcomes include a combination of knowledge, values, attitudes and skills with a particular emphasis on those skills that are related to critical thinking, and problem solving, self management and communication and inter- personal skills. Further more life skills evolved as a result of mental well being and health, so life skills can be considered as an intervention strategy in positive psychology and health. 
Kaur (2012) studied the job satisfaction of secondary school teachers in relation to psychological capital. She found that (i) there was negative negligible relationship between job satisfaction and psychological capital of secondary school teachers. (ii) There was negative negligible relationship between job satisfaction and psychological capital of govt. secondary school teachers. (iii) There was negative negligible relationship between job satisfaction and psychological capital of private secondary school teachers. (iv) There was negative negligible relationship between job satisfaction and psychological capital of male secondary school teachers. (v) There was negative negligible relationship between job satisfaction and psychological capital of female secondary school teachers. 
Studies Related to Spiritual Intelligence: 
Vaughan (2002) discussed that Spiritual intelligence is concerned with the inner life of mind and spirit and its relationship with being in the world. Spiritual intelligence implies a capacity for a deep understanding of existential questions and an insight into multiple levels of consciousness. Spiritual intelligence also implies awareness of spirit as the ground of being or as the creative life force of evolution. If the evolution of life from stardust to mineral, vegetable, animal, and human existence implies some form of intelligence rather than being a purely random process, it might be called spiritual. Spiritual intelligence emerges as consciousness evolves into an ever-deepening awareness of matter, life, body, mind, soul, and spirit. Spiritual intelligence, then, is more than individual mental ability. It appears to connect the personal to the transpersonal and the self to spirit. It goes beyond conventional psychological development. In addition to self-awareness, it implies awareness of our relationship to the transcendent, to each other, to the earth and all beings. As a psychotherapist, he further explains that ” spiritual intelligence opens the heart, illuminates the mind, and inspires the soul, connecting the individual human psyche to the underlying ground of being. Spiritual intelligence can be developed with practice and can help a person distinguish reality from illusion. It may be expressed in any culture as love, wisdom, and service.” 
Mahajan (2011) studied the Academic Achievement in relation to Emotional Intelligence and Spiritual Intelligence. A sample of 140 students studying in class XI from four schools of Hoshiarpur was taken for the collection of data. The technique employed was multistage randomization of clusters at school and section level. B- Variate coefficients and t- ratios were used to analyse the data. The findings were- (i) There exists no significant difference between the emotional intelligence of boys and girls. (ii) There exists no significant difference between the spiritual intelligence of boys and girls. (iii) There exists positive and significant relationship between academic achievement and emotional intelligence of boys and girls. Also the relationship was found positive and significant for boys and girls separately. (iv) There exists positive and significant relationship between academic achievement and Spiritual Intelligence of boys and girls. Also the relationship was found positive and significant for boys and girls separately. (v) There exists positive and significant relationship between Emotional Intelligence and Spiritual Intelligence of boys and girls. 
Jeloudar and Goodarzi (2012) examined the relationship between teachers spiritual intelligent and their job satisfaction index at senior secondary schools level. Participants were 177 educators who completed the spiritual Intelligence Scale (ECI), and a version of the Job Descriptive Index is a scale used to measure six major factors associated with job satisfaction based on a selected demographic variable. The findings of the study showed that there were significant relationship between teachers’ spiritual intelligence and their job satisfaction. The study also revealed that there was significant difference found between teachers’ spiritual intelligence and their academic levels. Further there were significant relationship was found between teachers’ spiritual intelligence and five factors of job satisfaction: (nature of the work itself, attitudes towards supervisors, relations with co-workers, opportunities for promotion, work condition in the present environment), but no significant relationship with one factor (salary and benefit) of job satisfaction. 
Rastgar, Davoudi and Oraji (2012) conducted a study in Mazandaran, a province in north of Iran, and aimed to analyze the role of emplyoees’ spiritual intelligence in perception of organizational justice. There were 1100 personnel in Mellat bank. A total of 366 questionnaire were distributed among the bank personnel and 288 filled questionnaires were returned. The factor analysis and findings show that emplyoees’ spiritual intelligence has a significant positive influence on perception of organizational justice. This finding implied that the higher the level of emplyoees’ spiritual intelligence, tended to increase the level of employees; perception of organizational justice. 
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